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L E A R N E R  O U T C O M E S

Students play an active role in their school and take
shared responsibility for its culture and reputation.
Students conduct themselves with a high ethical and
moral standard, even when no-one is looking and
encourage their peers to do the same.
Students intentionally seek to be peer learners and
coaches.
Students have a growth mindset, persisting when
learning challenging concepts and apply this skill
across all domains of their lives.
Students become informed and productive citizens in
the global economy. 

P R O G R A M  O V E R V I E W

The Signature Star program is Loganlea's academic
excellence program covering the core subjects of English,
Mathematics, Science and Humanities. From year 7 to
year 12 students focus on higher order thinking and key
skills that are essential for an ATAR pathway. The English
and Humanities component focuses on critical thinking,
reading and writing excellence. The Mathematics and
Science component has a strong focus on project based
learning and incorporates STEAM excellence (Science,
Technology, Engineering, Arts & Mathematics).
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Providing opportunities for
students to achieve academic
excellence and their dreams
with a great sense of pride in
their achievements.

A B O U T  T H E  S I G N A T U R E
A C A D E M I C  E X C E L L E N C E
S T A R  P R O G R A M

First founded in 2014, the Signature Star Program stemmed
from an extension reading program which reinforced that
with tailored support, students had the capacity and the
motivation to achieve given an inclusive and supportive
learning environment. 
 
Since its inception, the Signature Star Program has evolved
year after year and is now recognised as a program for
supporting students to enter further education. The
Signature teaching team are prepared and dedicated in
explicitly teaching the skills students need to be successful
in furthering their education, but more importantly for
students to leave school with the skills to be successful in
whichever path they take.
 
This program will not only equip students with skills like
higher order thinking and technological savviness but will
also involve them in the wider community through
competitions, camps and guest speakers, boosting the
school's cultural capital.
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E X P E C T A T I O N S

ENTRY 

Behaviour - B average
Attendance - 95% or above
Academic - B average
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As Star Program students it is imperative that students
conduct themselves in an exemplary manner. This
document outlines their obligations as student leaders
and representatives of Loganlea State High School’s
star programs.

Students are expected to maintain the Signature Star
Program entry requirements, follow the Star Program
Code of Conduct, engage in all classes and events to
the best of their ability and participate in home
learning. 
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U P L I F T  L O G A N

The school is networked into and supported by the
local community.
Students will be assigned mentors based on long
term goals (JET-Ps). 
Students will make an initial site visit to their
mentors.
Students will work with mentors to devise a plan for
marketing Logan youth utilising the skills specific to
their industry site.

PROJECT STRATEGIES 

L E A R N E R  O U T C O M E S

To celebrate and raise the public profile of Logan
youth, Uplift Logan will empower students to
make meaningful contributions to their
community, succeed academically and create
alternate pathways.

Students play an active role in their school and take
shared responsibility for its culture and reputation.
Students come to school ready to thrive.
Students intentionally seek to be peer learners and
coaches.
Students are future focused.
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S T E A M

L E A R N E R  O U T C O M E S

Science, Technology, Engineering, Arts and 
 Mathematics
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Students learn technical, discipline-specific concepts
and have the ability to integrate theory with practice
using critical thinking and analytical skills.
Students are able to solve complex problems, work
within a team environment and to communicate
ideas effectively, both orally and in writing.
Students develop a sense of professional
responsibility including ethics and life-long learning.

The key component of STEAM is integration. STEAM
aligns with the way we work and problem solve in our
daily lives. With STEAM we are teaching skills the way
they will be used in the workforce, and the real world.
Rarely does a job require only one skill set like
mathematics. Picture an architect, they use science,
mathematics, engineering and technology to do their
jobs. The subjects do not work on their own, instead they
are woven together in practical and seamless ways
allowing the architect to design complex buildings.

Brooks, Cheryl L., "Understanding STEM Learning Outcomes Using A
Phenomenographic Approach" (2016). Doctoral Dissertations. 833.
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G R O W T H  M I N D S E T

In her book, "Mindset," renowned Stanford psychologist Carol
Dweck says that it's not intelligence, talent or education that sets
successful people apart. It's their mindset, or the way that they
approach life's challenges.

According to Dweck, people either have a fixed or a growth
mindset, and the one that you adopt can affect every aspect of
your life.

THE FIXED MINDSET
A fixed mindset is the belief that your intelligence, talents and
other abilities are set in stone. You believe that you're born with
a particular set of skills and that you can't change them.

THE GROWTH MINDSET
If you have a growth mindset, you believe that, with effort,
perseverance and drive, you can develop your natural qualities.

Neuroscientist Gilbert Gottlieb asserted that intelligence is
determined by a combination of genes and environment, and that
your environment influences the activation of genes during your
lifetime. [4] According to Dweck, you can develop your own skills,
abilities, talents, and even intelligence through your experiences,
training and effort.

You use feedback and mistakes as opportunities to improve, while
enjoying the process of learning and becoming more productive.
This is what Dweck calls "purposeful engagement."

You also believe that you can overcome obstacles. You choose to
learn from the experience, work harder and try again until you
reach your goals.

In her research, Dweck built on the theory of neuroplasticity,
which is the brain's ability to continue to form new connections
into adulthood, after it has been damaged or when it is
stimulated by new experiences. This supports the idea that you
can adopt a growth mindset at any time of life. A growth mindset
can help you to realise your own potential through learning and
practice.

https://www.mindtools.com/pages/article/dwecks-mindsets.htm

https://www.mindtools.com/pages/article/newCDV_90.htm
https://www.mindtools.com/pages/article/newCDV_54.htm
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C A T A P U L T

L E A R N E R  O U T C O M E S

1 0

Students build strong links to local industry to
provide real-world context, and a line of sight to
existing and emerging career pathways.
Students explore their entrepreneurial potential and
become more employable.
Students define their pathways to high-value jobs
and open doors into the City of Logan’s innovation-
driven economy

Catapult is a Council-led initiative which connects
industry and business with schools. The program
encourages young people in Logan to start early on their
career journey. They help young people aged 12-15 to
build foundational enterprising mindsets and skills
through the lens of entrepreneurship. Students engage in
a range of programs, events and activities and are
mentored by local business leaders to provide context
and build an entrepreneurial mindset.

"Our vision has always been to provide opportunities for
every student across Logan by building early career
pathways through participation in the program."
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A S S E S S M E N T  S U B M I S S I O N
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Loganlea SHS see this process as one of education and that
student’s should, in the first instance, be taught processes that
will encourage submission of quality assessment. 
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T U R N  I T  I N

Set expectations for honest conduct from the start with
tools that show students what quality writing, sourcing,
and original thinking looks like.

Prepare students with research, writing, and proper
sourcing and citation skills, setting them up for success.

Help develop students’ original thinking skills with high-
quality, actionable feedback.

TEACH THE IMPORTANCE OF INTEGRITY

HELP STUDENTS PRACTICE UNIVERSITY-LEVEL SKILLS

FOSTER ORIGINAL THINKING

L E A R N E R  O U T C O M E S

Signature students will submit their written
assignments through TurnItIn, a web-based text-
matching software system. TurnItIn can be used to
assist in helping you learn how to properly
acknowledge quotations. You can use Turnitin to
check that your quotations have been properly
acknowledged. It doesn’t detect plagiarism, but
simply checks the text in your paper against its
database of sources. This include billions of web
pages, and millions of journals and periodicals, as
well as papers previously submitted to TurnItIn.
TurnItIn then flags similarities, or matches, to
sources for review.
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F U T U R E  F O C U S E D  

L E A R N E R  O U T C O M E S

With the appropriate post-secondary preparation
and a focus on soft skills that businesses need,
Signature Star students are on track to achieve
their post school goals.

1 4

Students receive the additional academic, social, and
emotional support that will help them succeed in the
most rigorous ATAR classes.
Students develop essential skills to design their own
futures: critical thinking, collaboration, reading,
writing, and relationship building.
Students believe in and activate their own potential,
build relationships, persist through obstacles, and
exercise their academic, social, emotional, and
professional knowledge and skills.

Students research opportunities, set goals, complete
Junior Education & Training (JET) plans, make choices
that support their long-term aspirations, and successfully
navigate transitions to the next level. 

Signature staff work together to prepare students for
college and career readiness as well as students’ long-
term success in college, career, and life.
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F O C U S E D  N O T E  T A K I N G
Taking good notes is one of several keys to
academic success as they:

PREVENT FORGETTING
Our memory fades quickly. For most students, forgetting
occurs very rapidly after listening to a teacher, or reading
over information even if it is engaging and interesting.
After lessons, for example, research shows that students
forget 50% of what they hear within an hour and more
than 70% within two days.

ENCOURAGE CONCENTRATION
Taking effective notes requires students to be mentally
active during class or while reading. They have to pay
attention, interact with information, make decisions
about what to record, and write. Given that the mind is
occupied with a demanding task, there is less opportunity
for the mind to wander.

RECORD TESTABLE MATERIAL
Teachers generally expect students to remember and
apply facts and ideas presented in lessons or in texts.
Tests are based on key ideas teachers emphasise in their
lesson and/or written material that supports key concepts
or themes. In other words, the testable material.

1 5
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F O C U S E D  N O T E  T A K I N G
This note taking style uses both the right and left
brain hemispheres to help students sort,
categorise and remember, and creatively interact
with the new knowledge they're gaining. 

The more students process information, the more
they begin to understand it. This leads to longer
retention.

Below is an example of how a completed page
should look.
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H O M E  L E A R N I N G
SIGNATURE STUDENTS ARE EXPECTED TO
COMPLETE THE FOLLOWING 3 STEPS AT HOME IN
ADDITION TO ANY OTHER WORK OR ASSESSMENT
SET BY THEIR TEACHER

CUES

After class, students write Cue questions to make
connections and deepen content knowledge. There are 3
types of questions: 
Challenge: Answered using inference or engaging in
independent research after class.
Fact: Simple revision, answered by the information in the
notes taken.
Curiosity: There might not be an answer to this question
but its purpose is to spark wonder or lateral thinking.

SUMMARY

A summary is 3-4 sentences that provide an overview of
the notes in their own words. Summaries allow students
to create their own understanding of the topic and this
revision reduces the rate of forgetting.

PROCESSING NOTES

Think about the notes. Revise notes—by underlining,
highlighting, circling, chunking, questioning, adding,
deleting — to identify, select, sort, organise, and classify
main ideas and details. Evaluate the relative importance
of information and ideas in the notes.
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123 Number the notes each t ime a new concept or
main idea is  introduced

key Circle vocabulary/key terms

Highlight or  underl ine main ides

FIl l  in gaps of  missing information and/or
reword/paraphrase

Delete/cross out unimportant information by
drawing a l ine through it  

Identi fy  points of  confusion to clar i fy  by asking
a partner or  teacher 

Identi fy  information to be used on a test ,  essay,
tutorial ,  etc .  

Create a visual/symbol to represent important
information to be remembered 

S Y M B O L S  T O  R E V I S E / R E V I E W  N O T E S
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W R I T I N G  A  S U M M A R Y
Taking good notes is one of several keys to
academic success as they:

Read the Essential Question at the top of your
Focused Notes.
Respond to the Essential Question in one sentence—
this is the introductory sentence to the summary. Use
your own words in writing your summary.
Review the first chunk of notes on the right side.
Reread the cue questions written for the 1st chunk.
Write a one-sentence response to this question
incorporating content-based vocabulary.
Repeat this process until all your questions are
incorporated in the summary—accounting for all the
main ideas in your notes.
Reread your summary for clarity and accuracy, adding
transitions, when possible.
Review your summary to study for tests/quizzes,
writing essays, completing the "Reflection Log,” etc.

1.

2.

3.
4.
5.

6.

7.

8.
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Experts on college study skills and student success agree
that effective note-taking is an essential skill for good
college students. Staley (2011) contends that being a good
student is about “being a full participant in what you’re
learning, not just a spectator.” She says that “getting the
most out of class means reading, listening, asking
questions, participating, and taking good notes.” Marzano,
Pickering and Pollock (2001) identify note taking as one of
a number of research-based strategies for increasing
student achievement. The major purpose of note taking is
to record information in a way that it can be retrieved for
future use—in the case of college students, to prepare for
assessment or evaluation. Belluck (2011) says that when we
retrieve information we “are organizing it and creating cues
and connections that our brains recognize.” Boch and Piolat
go farther, stating that the power of reflection is often
overshadowed by the storage aspect of taking notes.
Reflection, they say, “contributes to the carrying out of a
range of intellectual processes, such as making judgments,
resolving issues, and making decisions.” 

Clearly, memory is a key component of note-taking as the
first step in a process of recording information that can
later be retrieved and used. Kornell (2011) uses the term
“stability bias” to refer to the tendency to act as though
one’s memory will remain stable in the future, whereas
“human memory is anything but stable.” This suggests the
need to develop strategies that will enable us to retrieve
information from memory in ways that we can use it. 

Being a good student is about
being a full participant in what
you’re learning, not just a
spectator.

2 0

T H E  C O R N E L L  N O T E - T A K I N G  S Y S T E M
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Effective note taking clearly involves a complex set of tasks
involving, according to Stahl, King & Henk (1991) at least
three skills: “comprehension through note taking, producing
notes, and the conscious management of the activity as a
whole.” Stahl, Kind, and Henk (1991) suggest that
“encoding, which occurs as the brain processes information
by transferring it into a different format” is the most
important aspect of note taking. According to Jacobs (2008),
the Cornell system is more “learner-directed” than other
systems because, rather than prompting the student for
information, it requires a high degree of processing on the
part of the student. 

The Cornell Note-taking System (sometimes referred to as
“split-page” notes) requires the student to use a format in
which the paper is divided into three sections as follows:
the right-hand two-thirds of the page are used for taking
notes from lecture or text; the one-third on the left-hand
side is reserved for “cues” (Pauk, 1993), where the student
later creates questions from the notes, writes down
important terms, and notes areas that need clarification.
The bottom fourth of the page is used during the review
process to summarize and reflect on the notes. Pauk (1993)
recommends that the student review and interact with the
notes at least three times in order to master the material,
which also serves to eliminate “stability bias.” This critical
process includes (1) reading over notes immediately after
class to identifying main ideas; (2) converting key ideas
into questions; and (3) writing a summary of the notes.
Writing a reflection on the notes is an additional step that
Pauk says is “perhaps the most powerful learning tool . . . ,
thinking about and applying the facts and ideas” contained
in the notes. 

Taking effective notes requires work; 
it requires time; and it forces you to be
actively engaged in what you’re 
reading or listening to. 

- PAUK & OWENS 2008

2 1
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A modification that AVID has made in the Cornell Note-
taking System is the introduction of the “Essential
Question.” It is always important for students to have a
clear idea of the purpose of a reading or lecture before
they begin their reading assignment or start taking notes in
class. Teachers provide a question at the beginning of their
lectures and when they make assignments, so that students
can take and review notes using the essential question as a
focus.

Cornell Note-taking is a complete system designed to
enhance memory, guiding students through the cycle of
learning—questioning, summarizing, reflecting, reviewing,
and assessing—and incorporates all WICOR strategies. It
includes not only the actual taking of notes, but also what
students do with their notes after class. AVID has enhanced
the Cornell Note-taking System by stressing inquiry, using
collaboration and feedback for review and revision of the
notes, and requiring students to summarize their notes as
well as reflecting on them in writing. This is much more
than a strategy for recording information. 

At first students may resist using Cornell Notes because it
forces them to think about their notes in unfamiliar ways.
But students who persist in using this system, and faculty
who support student use of the Cornell system over time,
agree that it improves academic performance. Using the
Cornell Note-taking System involves all five WICOR
strategies, continuously requiring students to write,
organize, question, read, summarize, and reflect. Taking
notes using the Cornell system is one of the most valuable,
and valued, skills that students will develop. It works
because it requires students to learn and apply a complex
set of competencies and a series of steps designed to
enhance not only memory, but understanding, transference
of knowledge, and real-world applications.

Research Brief prepared for AVID for Higher Education by
Harriet Howell Custer, Ph.D.

2 2
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